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ABSTRACT

The present research tries to measure the performance of Iragi EFL teachers' in-service teacher training courses from
the viewpoint of trainees (teachers). Sixty-six English teachers working in primary and secondary schools in the
General Directorate of Education in Baghdad- Al-Karkh /2 who had attended the training courses during the academic
year 2021-2022 were the research subject. Data were collected through a questionnaire that consisted of ten items.
The responses were analyzed by using the proper statistics. The research findings indicate that although the trainees’
attitudes are positive towards the courses they attended in general, the teachers still need courses to improve their
basic English knowledge for teaching. The teaching performance of teachers is the most critical aspect of teaching the
English language. Finally, the researcher presents some recommendations and suggestions to develop teaching
performance skills for teachers in Irag.
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SECTION ONE: AN INTRODUCTION
The problem and its importance

Teaching is the act, practice, or profession of a teacher therefore, Teachers face challenges, one of which is: how
to learn and develop the latest or recently adopted pedagogical theories and practices that support the teaching/learning
process. It is a well-known fact that the success of the educational process begins with improving the efficiency of
teachers, but this depends to a large extent on the quality of teacher training. "The process of preparing the teacher is
one of the topics that persist and still preoccupy the specialists in educational affairs in the countries of the world,
ecause the teacher is the main factor in the success of the educational process” (Alijrish:2022:536). To develop the
ability of teachers to motivate their students, they must be highly knowledgeable and up-to-date in their field of
specialization and be able to enhance student participation. Therefore, teacher training is of vital importance for
teachers and governments to impart the latest innovations in teaching methods/strategies and new curricula (Chan,
2001: 1-8). English teachers in particular should continuously gain more and more of the new developments in the
language teaching practice, and they should be evaluated and objectively assessed. So, training is an important phase
for them to develop their skills, acquire knowledge and widen their experience. Thus, it is necessary to consider in-
service training pivotal for EFL teachers. Applying the new English textbooks (English for Iraq) imposes the need to
produce trained teachers who could cope with the new communicative orientation in teaching English. As Strevens
(1981:528) reports, one significant requirement for EFL education is that "English language teachers must be trained
to meet the changes in the curriculum™. However, the changes in the Iraqi EFL school curriculum and the worldwide
rapid developments in language teaching theories and practices demand well-qualified and trained EFL teachers.
Accordingly, evaluating the current in-service teachers' training courses becomes a pressing and urgent necessity.
Therefore, the present research attempts to develop English language teaching skills in the FEL in-service teacher
training courses for primary school teachers. So, the main question of the research is: "What is the reality of Iraqi EFL
secondary school teachers' in-service training courses from the perspective of trainees?"

Value

The present research is aimed to be of significance to the decision-makers at the Ministry of Education / General
Directorate of teacher preparation, Training, and Educational Development who may decide, relying on the findings
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of this study, to reconsider the implemented courses of training as a first step toward initiating a new stage of training
which is more based on modern techniques of training, modern theories and practices of language teaching/learning,
both EFL teachers and student's needs, and long and short term objectives of EFL education in Irag.

Aim

The current research aims to identify the evaluation of the in-service training course's reality for EFL primary
school teachers from the point of view of trainees.

Limits
The present research is limited to;

The evaluation of the in-service EFL teacher training courses who are EFL teachers at the primary schools in the
General Directorate of education in Baghdad- Al-karkh/2. The academic year 2021-2022.

Definition of Basic Terms
1. In-service Teacher Training Courses:

In-service education can simply be defined as the relevant courses and activities in which a serving teacher may
participate to upgrade his professional knowledge, skills, and competence in the teaching profession. Therefore, it
encompasses all forms of education and training given to a teacher who is already on the job of teaching and learning.
the teachers are regarded as the hub of educational development (Osamwonyi,2016:83). Therefore, in-service
education is concerned with the activities and courses in which a serving teacher may participate for the purpose of
upgrading his professional skills, knowledge, and interest, subsequent to initial training. In this case, in-service
education is designed to fill the gap of professional inadequacies of a serving teacher (IBID). They are operationally
defined as systematic and recurrent courses administered by the General Directorate of teacher preparation, Training,
and Educational Development aiming at upgrading primary school EFL teachers' performance in teaching in general.

2. Teaching performance of EFL teachers

Teaching performance of EFL teachers is a teacher’s demonstrated impact on students’ learning is established
through student achievement test scores, observed pedagogical practices, or employer or student surveys
(petty,2016:43). (Giannikas,2021:258) stated recently that the teaching performance of EFL teachers is a teacher's
demonstrated impact on students' learning as established through achievement scores, observed pedagogical practices,
or student surveys. The operationally defined that the Iraqi teachers need to master all aspects of English language
skills and then adapt suitable methods or techniques to teach students.

SECOND SECTION: LITERATURE REVIEW
In-Service Training

In-service training means a process by which teachers engage in further education or training to refresh or upgrade
their professional knowledge, skills, and practices in the course of their employment. Hence, is a significant stage of
the continuum of teacher education as a whole. As the world changes and develops, improving the quality of in-service
teacher training is one of the central concerns for the educational process worldwide. According to Zimmerman,
Boekarts, Pintrich, and Zeidner (2000:696), a trained teacher is more effective and thus able to plan better strategies
to assist students in various aspects. This is because different training programs, particularly the in-service training
programs make teachers able to be aware of a specified function, and enhanced vision, and thus become inclusive
practitioners Kazmi, Pervez, and Mumtaz (2011:241) argue that in-service training programs make teachers equipped
with logical and systematic approaches to apply in classes. Sim (2011:277) suggests the following outcomes of in-
service teacher training programs, increase teachers’ knowledge, build positive attitudes and beliefs, and Enhance the
teaching practices.

In-service training may form an integral part of the school's instructional development program. Through in-service
training, subject groups may also link up with supervisors or subject advisors as well as with subject groups at other
institutions so as to form subject societies for development (Conco:2005:8). So, any in-service training course should
be so constructed as to respond to the immediate needs of the trainees first and also to enable them to handle future
changes efficiently.

Finally, it can be concluded that in-service training is a continuing and practical activity for teachers to develop
professional knowledge and skills throughout the educational process. It can take different forms in attempting to
achieve different objectives in order to bring change in education. In-service training activities can be classified into
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three groups: Professional education, which means a widening and deepening of a teacher’s theoretical perspectives
by means of advanced study, Professional training: the development of knowledge and skills which are of direct
applicability to daily work, and Professional support: activities aimed at developing on-the-job experience.

Goals of EFL Teachers' In-service Training

The main role of training is to develop Teachers' skills and refresh the information. In addition to that, presentation
and exchange of ideas, experiences, culture, and problems that face the teaching process as a whole and find solutions
for it. When organizing training courses or programmers which aim at improving EFL teachers' proficiency, a number
of fundamental issues have to be taken into account which are connected with the objectives of the training, the
selection, and scope of areas to be addressed, the choice of appropriate methods, techniques, and resources, as well as
decisions concerning organization.

In the definitions provided in the literature about teacher training, focus is placed on the aspects of change
and growth in knowledge, beliefs and attitudes, and practices of teachers. Guskey (2000:16) maintains that
professional development is an intentional process, an ongoing process and a systematic process. It should be
seen as a process that is intentional and purposeful; it consists of planned or outlined events which have a
well-structured outline with clearly defined goals. Teacher training and professional development should
never be conceived as what Guskey (2000:17) described as “a set of random, unrelated activities having no
clear direction or intent.” Richards and Farrell (2005: 04), provides a further description of what is meant by
professional development. They (2005:04) say that it refers to “general growth not focused on a specific job. It
serves a long-term goal and seeks to facilitate growth of teachers’ understanding of teaching and of
themselves as teachers. It often involves examining different dimensions of a teacher’s practice as a basis for
reflective review and can hence be seen as “bottom-up”.” They (ibid.) state that the following goals are examples
of a PD perspective:

- Understanding how the process of second language development occurs
- Understanding how our roles change according to the kind of learners we are teaching

- Understanding the kinds of decision making that occur during lessons - Reviewing our own theories and
principles of language teaching

- Developing an understanding of different styles of teaching - Determining learners’ perceptions of classroom
activities.

In-Service Teacher Training in Iraq

The task of in-service teacher training is within the responsibility of the Ministry of Education through the General
Directorate of teacher preparation, Training, and Educational Development / Department of Training and Educational
Development, and the Preparation and Training Departments in General Directorates of Education in the Governorates
(20 Departments: 6 in Baghdad & 14 in the Governorates). These departments organize training courses for teachers
of primary and secondary schools, teachers' trainers, qualification courses for new educational specialists and
supervisors, training sessions for schools' administrations, and developing and activating sessions. The main focus of
the in-service teacher training is on content knowledge and developing teachers' skills in teaching performance; the
implicit goal of this training is to keep teachers updated with the curriculum content and with new trends of teaching.
The following is a summary of the number of training sessions and trainees (English teachers) for the Department of
Training and the Preparation in the General Directorate of Education in Baghdad- Al-Karkh /2 during the academic
year 2021/2022. See (Table 1) below.

NO. Stage Number of Training Courses Number of Trainees
1. Primary 11 290
2. Secondary 3 157
Total 14 447

Merits of effective teacher performance

Recent research reveals that the greater impact on school effectiveness, in general, is due to classroom-level factors,
rather than school-wide factors. For these reasons, attempting to determine what makes an effective teacher has
become an important feature within the recognized research community. Muijs and Reynolds (2005), for example,
conclude that effective teachers:
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» have a positive attitude;

» develop a pleasant social/psychological climate in the classroom;
» have high expectations of what pupils can achieve;

+ communicate lesson clarity;

«  practice effective time management;

« employ strong lesson structuring;

e use a variety of teaching methods;

« use and incorporate pupil ideas; and

e use appropriate and varied questioning.

However, they remind us that effective teaching methods are context-specific, and what a teacher needs to be
effective can vary depending on factors such as:

The type of activity in the lesson

the topic.

Student backgrounds (e.g. age, ability, gender, socioeconomic status)

Personal characteristics of the pupils (such as personality and learning style, motivation and self-esteem);
And

e Culture/organization of the department, and school.

In the present research, the researcher tries to determine through questionaries' if the trainees adopt these merits inside
the classroom or not. The permeant role of a training course is to reinforce the performance of the teachers and this is
what the researcher trying to measure through a questionnaire.

Previous Studies
The following is a number of studies that, in one way or another relevance to the current research, have surveyed.

Atiya (1987) evaluated the training of English primary school teachers in Irag. The study was mainly intended to shed
light on the nature of the English language teaching, in relation to the education and training of these teachers. It also
aimed to diagnose areas of inadequacies in teacher training and to find out the main reasons underlying these
inadequacies. The subject included (220) English primary school teachers in Baghdad. The questionnaire was used as
a main instrument. The findings of the study revealed that the teachers ' attitudes towards training were positive ,theory
and practice were disintegrated, disparity between what goes in teacher-training courses and what happens in everyday
school life, draw backs in the teachers' competence were revealed, teacher training was still very traditional, and there
were lack of systematic planning and evaluation of teacher training .

Barakat (2005) studied the effect of in-service training courses on teachers achieving and practicing teaching
competencies, and their attitudes towards profession. The subject of the study consisted of (347) teachers in Tulkarem,
Palestine. Data was collected by using two instruments: 1) Teaching Competencies Inventory, and 2) Profession
Attitude Teaching Scale. The findings indicated no significant differences reflected by in-service training on teachers
achieving teaching competencies, whereas they showed significant differences reflected on practicing of such
competencies. In addition, the findings indicated no significant differences reflected by inservice training on their
attitudes towards profession.

Sarsam (2005) investigated the effect of the mini course on the performance of English teachers in primary schools
in Irag. The study attempted to compare whether such course has a significant influence on the teaching of English
after attending the training period. The subject was two groups of (46) English teachers in Baghdad. The first group
was the experimental and the second was the control one. The t- test formula for two independent samples was
conducted, and an evaluation checklist was also used. The findings revealed that there were statistically significant
differences between the two groups in favor of the teachers of the experimental group who attended the mini course
for in-service training.

Uysal (2012) evaluated a one-week in-service training course offered by the Turkish Ministry of Education to explore
its sustained impact on English teachers’ attitudes, knowledge-base, and classroom practices. Data was gathered
through: 1) course materials analysis,2) interviews with trainers and trainees, and 3) a questionnaire distributed to
trained teachers. The subject included three groups as follows, first group consisted of (3) trainers, the second one
consisted of (6) teachers who were chosen for interview, and last group consisted of (72) teachers who were given the
final questionnaire. Findings revealed that although the teachers’ attitudes are positive towards the course in general,
the course has limitations especially in terms of its planning and evaluation phases, and its impact on teachers’
practices.
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Discussion of previous relevant studies

The studies reviewed in this section are believed to be relevant to the main attempt of the current research due to
the fact that the objectives of most of these studies are similar to that of the current research. The current research may
differ from other studies in terms of content and limitations, but the importance of such studies for the current study
is self-evident. With regard to objective, the current research is in line with previous studies that evaluated the teaching
performance of teachers in in-service training courses. In these studies, questionnaire, checklist, formal and informal
interviews, experimental and control the Teaching Competencies Inventory Sets and the Teaching Professional
Attitudes Scale are used as data collection tools. The current research used the questionnaire as the main tool.
Regarding the type and number of samples involved, each of the previous studies included a certain number of topics
which the researcher in these studies deems necessary for his research. The samples ranged between (50-60), while
the current research included (29) teachers of English as a foreign language for the primary and secondary levels. In
terms of the results, there is almost an agreement with the results of previous studies because the training courses
improve the performance of teachers

SECTION THREE: PROCEDURES AND METHODOLOGY
Preliminary

The descriptive analytical methodology is adopted to describe and analyze the information taken from the
questionnaire to explore EFL secondary school teachers' perceptions. Descriptive research is defined by Brown and
Rodgers (2002:117) as "Research that describes a group of characteristics or behaviors in numerical terms". In the
present research, the researcher uses quantitative data that is taken from the questionnaire and described numerically.

Procedures

To achieve the aim of the current research, the following procedures are adopted: Select a representative sample of
EFL primary and secondary school teachers who enroll in one or more training courses {(see Appendix (A)and (B)}.
Constructing a questionnaire for evaluating the training courses to measure the extent of the benefit of courses toward
developing teachers' performance from the perspective of trainees. Applying the questionnaire and collecting data.
Statistical manipulation of the data collected.

Population and Sample

The population of the research includes EFL primary and secondary school teachers in General Directorates of
Education in Baghdad (Al-Karkh- 2)The total number of teachers is (447) teachers who teach in the primary and
secondary schools (Table: 1), while the sample consists of (66)EFL primary and secondary school teachers with

Description of the Instrument

Educational researchers maintain that the tool of research is determined according to the nature of the research and
its limitations (Borg &Gall, 1983:273). Since the present research aims at evaluating in-service training courses for
English secondary school teachers, the questionnaire will be the most appropriate instrument to be used in achieving
the aim of the research. It is designed in the light of different local and foreign questionnaires, literature, and previous
studies related to the field of in-service teacher training, and the researcher experience. The questionnaire comprises
(30) items under three domains (preparation and organization (10) items), (quality of training (10) items), and
(affective aspects (10) items). Each item is measured by 5-point scale starts from 5 (excellent) to 1 (weak).

Face Validity

Validity is one of the important aspects to be checked in any data collection instrument. Face validity is one of the
several types of validity that is most appropriate for questionnaires. It is secured if the list of items appears to measure
what is intended to be measured (Anastasia, 1976:139).In order to ensure the face validity of the questionnaire of the
present research, its initial form was exposed to five jurors (Appendix: 2) in the fields of EFL methodology, applied
linguistics, and education to give their opinion about the validity of the items, The jury members mostly agree on all
the (10) items with some modifications, under the same one category of the questionnaire, thus the face validity was
achieved (Appendix-1).

Reliability

Reliability is an important step for assessing the research instrument. Mousavi (1999:323) indicates that "reliability
is a quality of test scores which refers to consistency of measures across different times, test forms, raters, and other
characteristics of the measurement context." The researcher uses the test-retest reliability (Person Correlation
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Coefficient formula). So, the researcher distrusted the questionnaire to (20) EFL secondary school teachers. After two
weeks re-administration of the questionnaire has taken place. Frequencies and reliability coefficient have been found
between the first responses and the second for all the items of the questionnaire. The reliability correlation coefficient
is reached (0.87). This result indicates that the questionnaire is reliable and is suitable for final administration.

Statistical Means

Pearson's correlation coefficient is used to show the reliability. Fisher's formula is applied to each item to establish
the mean score for each item

SECTION FOUR: RESULTS ANALYSIS AND DISCUSSION
Results Analysis

The present research gathers data with respect to the perception of (66) English primary and secondary school
teachers who are working in Baghdad/ General Directorate of Education/Al-karkh-2 regarding the in-service courses
they enrolled in. The information gathered through the questionnaire has been treated statistically. The results are
analyzed quantitatively through the computation of descriptive statistics such as frequencies and means. Following is
the analysis of the questionnaire’s items according to their rank-order organization. (Table:2) provides the results of
the statistical treatment of the items:

(Table:2): Results of the Questionnaire

NO. Item Weighted Weighted
Means percentage

1 Teachers can provide new information about | 4.1 76.7
EFL teaching.

2 develop trainees' skills to teach the various | 3.9 74.2
activities in the textbook

3 provide sufficient opportunities for discussion | 4.5 80.3
among trainees.

4 provide training on suitable evaluation and | 4.9 84.0

assessment procedures to develop teachers' skills
in assessment

5 provide training on how to plan to teach. 3.8 73.0

6 provide new information about EFL teaching. | 4.9 84.0
And that will enhance the skills of teachers in
teaching

7 expose trainees to  different teaching | 5.1 86.3
strategies/procedures for teaching.to adopt it by
teacher

8 involve activities that motivate trainees to | 4.04 76.5
participate in the training sessions

9 take into consideration the individual needs and | 4.2 77.2
interests of the trainees

10 increase trainees' motivation and enthusiasm to | 4.8 83.5

be better teachers.

Results

Item number (1) Teachers can provide new information about EFL teaching got weighted means of (4.1) with
weighted percentage of (76.7). Item number (2) develop trainees' skills to teach the various activities in the textbook
teaching got weighted means of (3.9) with weighted percentage of (74.2). Item number (3) provide sufficient
opportunities for discussion among trainees. got weighted means of (4.5) with weighted percentage of (80.3). Item
number (4) provide training on suitable evaluation and assessment procedures to develop teachers' skills in assessment.
got weighted means of (4.9) with weighted percentage of (84.0). Item number (5) provide training on how to plan to
teach. got weighted means of (3.8) with weighted percentage of (73.0). Item (6) provide new information about EFL
teaching. And that will enhance the skills of teachers in teaching. got weighted means of (4.9) with weighted
percentage of (84.0).

85

INTERNATIONAL JOURNAL OF ADVANCEMENT IN SOCIAL SCIENCE AND HUMANITY



International Journal of Advancement in Social Science and Humanity http://www.ijassh.org

(NASSH) 2023, Vol. No. 15, Jan-Jun e-1SSN: 2455-5150 p-1SSN: 2455-7722

Item (7) expose trainees to different teaching strategies/procedures for teaching.to adopt it by teacher got weighted
means of (5.1) with weighted percentage of (86.3).

Item (8) involve activities that motivate trainees to participate in the training sessions got weighted means of (4.04)
with weighted percentage of (76.5). Item (9) take into consideration the individual needs and interests of the trainees.
got weighted means of (4.2) with weighted percentage of (77.2). Item (10) increase trainees' motivation and
enthusiasm to be better teachers. got weighted means of (4.8) with weighted percentage of (83.5).

Discussion

Analysis and interpretation of the results reveal that there are Positive points in the mentioned resident in-service
training courses. The positive result showed the availability of appropriate training rooms and the trainees' conviction
of the importance of continuous training courses. Moreover, the trainees are convinced that the training methods are
going in the right direction because it helps the teacher to know a new technique from the experience of other teachers
in addition to trainers' experiences. This on the one hand, and on the other hand, there is a deficiency in dealing with
adequate skills to teach various activities in the textbook, this point is an important one because the new English
curriculum (English for Iraq) requires qualified teachers in teaching it. In Addition, there is a shortage in providing
trainees with the opportunities to participate in the activities for collaborating with peers and reflect because teachers
should be allowed to describe their own problems and situations and share their expertise (Bax,1997: 237), and the
demonstration of good English teacher’s characteristics does not covered enough in the satisfied way.

Conclusion and Suggestions

In addition to his work as a teacher, the researcher himself was a trainer in the department of training and
preparation in the General Directorate of Education in Baghdad- Al-Karkh /2. So, he notices the number of benefits
for the trainees during service-training courses, especially in the field of teaching performance of teachers. There is a
great benefits such as the training course reinforce social relationship between the trainees, encouraging to express
the problems that face the trainees inside the classroom and find solutions to them, identifying the weakness and
strengthening points for each method followed by each teacher and preview the ideas to improve English teaching
skills.

According to the previous explanation, the role of training is essential. Moreover, there should be diversity in the
training courses, and the aim of these courses must highlight the problems of the teachers by bringing eligible
experienced trainers, such as experienced English specialist supervisors and creative teachers who are familiar with
the problems facing teachers in teaching English, and their roles and responsibilities in the class, school, and society,
as well as increasing the trainee's confidence. In Addition, there is a need for diversity in the techniques of assessment
that contribute to the development of these courses, and there must be a follow-up with teachers after the completion
of the training courses.

Based on the findings and results of this research, the following recommendations and suggestions are formulated:

-Ministry of education should open channels of cooperation with the relevant authorities in order to formulate sound
trends regarding in-service training programs.

-Those who are responsible for the training should take into account the diversity, inclusion, and integration of the
training programs in order to suit the different needs of EFL in-service teachers, and concentrate on the best ways
regarding planning, designing, implementation, evaluation, follow-up, and feedback of these programs.

-Teachers must participate in determining their training needs.

-There is a high necessity that EFL in-service teacher training programs have to take into consideration the need to
improve the language command of the trainees in order to meet their needs and to respond to their wishes.

-Similar research are needed for evaluating EFL teachers' in-service training courses in the other general directorate
of education in Baghdad.

-Finally, the researcher suggests continuous research for evaluating teacher training courses of all General Directorates
of Education in Iraq in order to check their influence on the professional competence development and adequacy level
of teachers.
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2. Prof Dr. Bushra saadoon AlNoori | Methods of teaching | Al Mansour University
English College

3. Prof. Dr. Nidham Sheet Hameed Applied linguistics Alhikma university

college

4. Prof. Sabeeha Hamza dahham Methods of teaching | Babylon university
English

5 Prof. Dr. Abd Ali Naief Applied linguistics Babylon university

6. Prof. Dr. Hussein Mussa kadhim | Applied linguistics Karbala university
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APPENDIX (A): SAMPLE OF THE RESEARCH
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SAMPLE (B): SAMPLE OF THE RESEARCH
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APPENDIX (C): QUESTIONNAIRE LIST

NO. Items m < o > =
x [9)) o o @D
8| <| 8| 8| ®
T = 2
=i o) &

o =)
1 Teachers can provide new information about
EFL teaching.

2 develop trainees' skills to teach the various
activities in the textbook

3 provide sufficient opportunities for discussion
among trainees.

4 provide training on suitable evaluation and

assessment procedures to develop teachers'
skills in assessment

5 provide training on how to plan to teach.

6 provide new information about EFL teaching.
And that will enhance the skills of teachers in
teaching

7 expose trainees to different teaching
strategies/procedures for teaching.to adopt it
by teacher

8 involve activities that motivate trainees to
participate in the training sessions

9 take into consideration the individual needs
and interests of the trainees

10 increase trainees' motivation and enthusiasm

to be better teachers.
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